This exploratory study examined whether associations between perceived school experiences and achievement motivation varied by language acculturation and generational status among a sample of immigrant and U.S. born Latino adolescents (n = 129). Ogbu's (1993) notion of primary and secondary cultural differences was adapted to better suit comparisons within this Latino group using the terms cultural attributes and cultural adaptations. Academic competence, school belonging, and parent involvement were positively related to achievement motivation. Academic competence and parent involvement were strongly related to achievement motivation among students who spoke English or were born in the U.S., suggesting that these associations may be cultural adaptations. Future intervention programs for Latino students, regardless of acculturation or generational status, should focus on making them feel supported and included. Acculturated Latino youth and youth who have lived in the U.S. for a long time should be targeted for programs that enhance academic competence and parent involvement.
INTRODUCTION
Immigrants arrive in the U.S. with hopes of a better life, if not for themselves, for their children. Immigrant parents pass their hopes and dreams down to their children in phrases such as "estudia y sea alguien" or "study and be somebody" (Suárez-Orozco, 1989) . Although the major-ity of Latinos enter high school with educational and career aspirations as high as those of the majority population, many Latino students are failing in school (Goldenberg, 1996) . Moreover, school achievement among Latinos lags behind that of their White, African American, and Asian counterparts (Kao and Tienda, 1998) . What happens to the hopes and dreams of immigrant youth, and why are those hopes and dreams not being realized? One way to address this question is to examine what motivates Latino immigrant adolescents to achieve their dreams. For example, perceived school experiences such as a sense of academic competence, a sense of school belonging, and parent involvement have been positively related to achievement among a general population of students in the U.S. (Goodenow and Grady, 1993; Harter, 1988; Kao and Tienda, 1998) . However, cultures may value school experiences differently and will have their own native theory of what leads to greater achievement (Ogbu, 1981) .
This study focused on 2 processes that immigrant adolescents might use to adapt to their new environment. These processes are referred to in the present study as cultural attributes and cultural adaptations. Specifically, immigrants and their families bring with them culturally Ibañez, Kuperminc, Jurkovic, and Perilla distinctive ways of perceiving and making sense of their reality (cultural attributes), but they also create new ways of understanding their surroundings (cultural adaptations). Little is known about the cultural attributes that immigrants bring with them to the U.S., and the cultural adaptations that immigrants create as a response to their experiences in the new host culture. Furthermore, there are no studies that examine the association between perceived school experiences and achievement motivation as it pertains to cultural attributes and adaptations. Therefore, the main purpose of this study was to learn more about perceived school experiences linked to achievement motivation within a sample of immigrant and U.S. born Latino students across language acculturation levels and generational status. Understanding of schooling within the Latino culture can help U.S. schools better utilize existing cultural resources that promote achievement motivation, and it can produce culturally tailored interventions targeting Latino youth.
Cultural Attributes and Adaptations
Several theories have been put forward to explain the school performance of minority children. These theories range from biological determinism, which assumes genetic inferiority of minority children (Jensen, 1969) to theories that recognize the impact of different cultural settings on the development of children's skills and abilities (Trueba, 1989) . Although earlier theories offered an explanation for why many students experience school difficulties, these explanations could not account for the school success experienced by many Latino students.
John Ogbu, an educational anthropologist, argued that earlier theories had been constructed without taking into account the social reality of ethnic minorities. According to Ogbu's (1991) cultural-ecological perspective, transactions between immigrant youth and the school system are linked to wider sociohistorical factors such as immigration and immigrant's adaptations to the new host culture. On the basis of his work with African American children, Ogbu (1991) describes 2 types of cultural differences that exist between minorities and a dominant society. Primary cultural differences, such as language, result from members of 2 different populations having their own ways of behaving, thinking, and feeling, before coming into contact with one another (Ogbu, 1993) . Secondary cultural differences refer to differences that result from contact between the dominant-group culture and the culture of the minority group. An oppositional stance to the White, middle-class school system by some African American children is an example of a secondary cultural difference (Ogbu, 1991 (Ogbu, , 1993 . The present study uses a different comparative approach by investigating similarities and differences between members of the same broadly defined group (youth of Latin American descent) separated by linguistic acculturation and generational status. Thus, the terms primary and secondary cultural differences were adapted to better reflect the goals of the present study by using the terms cultural attributes and cultural adaptations. Cultural attributes refer to cultural traits or values that do not change with acculturation or generation status (similar to Ogbu's primary cultural differences). Cultural adaptations refer to changes in values that occur with acculturation to the U.S. or the more time spent in the U.S. (similar to secondary cultural differences). In sum, within this theoretical framework, the present study focused on school experiences related to achievement motivation among Latino adolescents in the U.S. to determine whether these associations may be cultural attributes of Latino culture or adaptations to the U.S. by Latino youth.
School Experiences Linked to Achievement Motivation
Three school experiences that promote achievement are a sense of academic competence, a sense of school belonging, and parental involvement (Goodenow and Grady, 1993; Harter, 1988; Kao and Tienda, 1998) . Academic competence, which refers to a student's perceptions of his or her school-related abilities (Harter, 1988) is highly correlated with academic achievement and motivation (Eccles and Wigfield, 2002; Marsh, 1990) . School belonging, or the extent to which students feel personally accepted, respected, included, and supported at school (Goodenow, 1993) , may be most crucial for students who are likely to feel alienated and unaccepted in an environment whose values and beliefs may be incompatible with their own (Ford, 1993; Steele, 1992) . For example, Goodenow and Grady (1993) found stronger associations between school belonging and academic motivation for Latino than for African American students. Lastly, there is growing evidence that parents contribute to adolescents' educational and developmental attainment (e.g., Dornbusch and Wood, 1989; Entwisle, 1990) . For example, greater parental involvement is associated with more positive attitudes toward school, lower rates of drop out, and higher academic achievement among White youth (Epstein, 1987; Lareau, 1987) . Little is known about the relation between parental involvement and achievement motivation among Latino youth. However, the literature suggests that Latino parents may have low levels of involvement due to certain social and cultural factors such as a language barrier or differences in cultural values (Delgado-Gaitan, 1991) .
